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- from the

. What's happening at
. -7 ~chool? That question has
SN been heard in almost every
"3~ Vermont home. It's because,, 4
: as parents, teachers and - ' ¢
svoters, we-are eoncerned
about-the education and life-
~__—<Kills that we can give our -
[ young people. Yet making the :
- cheices about which programs the -
school should provide, is no easy decision,
In-a time when “costs are rising and economig,
resources are diminishing, it is even more important
that each eduecational dollar invested return the maxi- -
» mum.amount of benefit on its investment. Through the - g
(1w "ty Neaw Programs in Vermont Education, the State Department of Edueca:
. .2 tion wishes to share with you some recent educational investments that aré now
- vielding returns in schools throughout the state. '
. o - More than fit

|-

ty Vermont Schoel districts have taken part in the twenty-
twa programs described in these pages. Using federal funds from the Elementary
and Seconddry Education Act of 1965, these local schools have developed new *
, methods to'meet the problems that living in a technological and changing world
. presents. How does a student’s attitude affect achievement? Must learning be
' contined to the classroom and textbook? Or_can experiences outside of the class-
riom be used to aceomplish edudeational purposes? What is the place of modern
communicatio®s media in an educational program? Can the resources of the school
and community be joined in a more productive rélationship? -
Questions such as these confront every school in Vermont and the nation.
i - Searching for the answers is'a time consuming and expensive process.'Atlowing
d o these questions to go unanswered, however, will prove far more costly.
Lo Building on the knowledge and experience that others have gained is one
W way to reduce those costs. We don’t promise all the answers, but the information
and resources found in the Guide can prove valuable to anyone concerned about
the quality of education in today’s.schools. We hope that you may find this Guide
z - a helpfulreference the ,next time you wonder What's Happening at Scheol!
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ERIC . | 3 . : %

Aruitoxt provided by Eic: "




at’ School.
Guide ¥ new progrlml in Vermont
" Education describes projects funded _
through the Elementary and Secon:
v - dary Educhtion Act of 1965. Admin-
istered by the Division of Federal
Programs, Yermont Department of
Education, this piece of federal leg-
islation . provides funds to local
schools for the development of
model programs which meet general
educational needs. As part of its
service to the State, the Division of
Federal Programs helps make the
teachers who have worked on these
pmjectu available to meet with .
groups seeking information ithout
edpeational programs. If a particu-
lar program description is of inter-
“est to you, it is possible to arrange a
visit from the teacher who origi-
nated that program. Simpfy refer to
. the Program Index and write or call
the individual whom you wish to
. have speak with your group. Please
be clear about what you want to
kriow, - tihe size of your group and
other details.

Funds in the Division of Fedeul
Programs have been set aside to
pay the expenses for these visits.
There is ‘no cost to any group
mshmg to take advantage of this
‘information service.

school
support
services

5Meters Liters and Grams — a pro-

gram for introducing metric educa-
tion into theschool curriculum.
Fssex Caledonia Supervisory Untoni Dr.
Rodney McFarlin, Superintendent of Schools / &
Funding status -- locally supported / Project t¥
Director: June Elhot, Lyndon State College, &
Ad.yndonvilie. Vermont 05851. Phone. 6263335, J
Ext 228 g

-~

2

Montpelier Environmental Educa- 14

tion Program — Elementary School

Planping Project (MEEP) — a com-

prehensive approach to environ-

mental studies, reading skills, math
skills and schoo! organization.

- Montpelier Puhlic School Department; Mr.

Charles Johnson, Superintendent of Schools / §

. Funding atatus — 2ngd year / Girant award —

« $27,271.00 / Project Director; Barbara

Cheney, Montpelier Elementary School.

, Montpelier, Vermpnt 05602. Phone: 2236341,

ERIC
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Mountain Towns Teacher Center —
a resource center for staff develop-
mént. with materials, a library\and
equlpment available for classroom

use.

Windham Southwest Supervisory. Union; Dr.
. Clarence Truesdell, Superintendett of Schools
- Funding ststus — 2nd yoae/ Grant awged —
$24.375.00 / Project Difector: Dorolhy
Shubert, Deerfield Valley Flementary School,
Wilmington, Vermonlossos.?’hone 484 BR300,

Think, Learn and Consider — de-
veloping . classroom skills to help
children understand the meaning of
their own“feelings and using that
knowledge to improve academic

performance.

Burlington School .Depsrtment; Mr. Lanlu\l

Reinholz, Superintendent of Schools / Funding

status - 2nd year / Grant award ~ $30,181.00
Project Thrector: Fenn. Rider, Thayer

School, Burlingten, Vermont 05401. Phone:

#63 4521

Cooperanve Counseling Program —
an elementary guidance program
which offers teachers, parents and
students an approach to under-
standing the dynamics of child be-
havior and. democratic decision
making.

Addispn Central Supervisory Union; Mr.
Harottl Morse, 9uper|n(enden( of Schools /
Funding status - 2nd year ; Grant award —
$11,560.00 - Project Director: Edith Harman,

c/0 Superintendent .of Schools, Middlebury,
Vermont 05753, Phone: 388-4421. Py
A3

Health Education Action for Living
(HEAL) <~ a heaith education
course® for high school students,
covering the areas of physical and

mental heaith, nutrition, human
sexuality, drug abuse, and decision
making.

Essex Caledonia Supervisory Union: Dr.
Rodney McFarlin, Superintendent of Schools /
Funding status — 2nd year / Grant award —
$25.000.00 / Project Directors: Mark Creaven,
John Petry, Box 15, RFD #2. Orleans, Ver-
mont 05860. Phone: 754-8404 or 525-3747.

N . L
School Community Guidance Facili-
tator — a counseling program .de-
.. signed to create more cooperation
between the schools and the com-

munities in two small rural districts.
Qrange Washington Supervisory Union; Mr.
Raymond Proulx. Superintendent of Schools /
Funding status — 2nd year / Grian{ sward —
$8,784.00 / Project Director: Bob Onne, s
Orange CenterSchool, R, D. Star Route, East
Barre. Vermont 05649, Phone: 476-3278,

1 Vermont Guidance Service Cofpe: -
tency Project — a State wide pro-
- .+ gram which developed standards to
determine the effectiveness of
‘guidance programs and guidance

, counselors.

" Chittenden South Supervisory Union. Mr.
Theodore Whalen, Superintendent of Schools /

» Funding status — 2nd year /'Grant award —
$30,000.00 (for 2 year period) / Project Direc
tor; James Cawley, Guidance Director, Cham-
plain Valley Union High School, Hine:burg.
Vermont 05461. Phone: 482 2101.

.outdo rand
environmental
educatlon

20Human Environmental and E&)IogL

cpl Development (HEED) — using
the resources immediately available
‘through the school this project
established several outdoor environ-
mental labs, a student teaching stu-
dent program and an énvironmental
summer camp.

Easex Caledonia - Supdrvisory Unlon. Dr.
Rodney McFarlin, Supenn(endgnl of Schools /
Funding status — locally supported y Project
Director: Andrew Fisher, Concord High
School, Concord, Vermont 05824, Phone:
895-2550,

4




\ 2 Summer Challenge — a summer
program for high school students
. . developing creative writing and
vocabulary skills through stressful

- outdoor activities.

Chittenden South Supervisory Union, Mr
Theodore Whalen. Superintendent of S€hools

Funding status  Jocally supported ' Project
birector. David Bevilanger, Champlain Valley
Union High Sehool, Hineshury, Vermont
‘I'an\\ I"hone 452 2101

ical Lab — using the outdoors as a
laboratory of experience, this pro-

‘ 23l)evo'lnpmont of an Outdoor Ecolog- }
jert helps teachers use outdoor andg
i

environmental activities in .other
areas of the curriculum.

Windham Northeast Supervisory U ‘nion; Mr
Harry Nnyu Superintendent of Schools
Funding status $th year Grant award -
$7.000 00 «for 3rd and 4th year) - l‘ro,u-rt
Ihreetor William  Laenhard, Hellows Falls
Middic Nchonl. Redlows Falis, Vermont 05101
Phone 463 3244

' 2 Project Challenge — a full year pro-;
| ) 4 gram offering high school students
i L . stressful” activities through which
| they gain self-confidence and self-

reliance.
4 Windsor Southwest .\upcrvuury Union; M
1 ’aul Ippolito, Superintendent of Schools
‘ . ’ Funding status -2nd year - Grant award —
i ) g\ $16,015 00 - Project Director David Hopkin
‘ > son. Green Mountain Union High School, *4
| " Chester, Vermont 05143, Phone: 875 2146. &e
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media

education

. . " ] N fr
Add Rutland R C

' 26 Coml:::Jnnicaut'ioannProj?c(:ltc:sin;nttlel;S‘ .

* graphy, this project expands I
learning resources for flve elemen-
: tary schools,
Addison Rutland Suprrvmury Union; Mr. Leo
Beaumont, Superintendent of Schools 7 Fund
ing status — loeally supported , Project
Director; Betty Douglas, Box 107, Hydeville,*
Vermont 05750. Phone: 265.8877.
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high school stiidents write, produce
and broadcast educational and com-
munity interest programs from the

school to the community.

Windham Northeast Supecvisory Umon Mr
Harry Noyes, Superintendent of Schools
Funding status  lacally supported . Project
Director: Jack Hilhard, Audio Visual Coordi
nator, Hellows Falls Union High Schoaol,
Hellows Falls. Vermont 05101 Phone
463 3944

',

ecial
gl()lucatlon

Vocationa.l:v Oriented School Plan-
mng for the Handicapped — a plan-

handicapped students

school.

Windham Sautheast Supervisory Union; Mr. Jo

Hurton Eddrdge, Superintendent of Schools /
_.Funding status - 2nd year - Grant award -
$16.531 00 Praject Director: Emily Sheldon,

hane. 779 7867 Project (Coordinator: David
Vermont ‘m

Wolk, 5 Court Street, Rutland,

« 05701 Phone, 775 7823

the Waterbury State Hospital,

Eldred School, Waterbury State Hospital, Mr
James Hunt, ‘Hmpllnl Administrator . Fund
ing status - 2nd“year Grant award ~
$10,813.00 Project Director:  Charlott.

Richardson, Eldred School, Waterbury State ]

Hospital, Waterbury. Vermont 05676. Phone:
2447331, Ext. 268,

Career Educatjon Vocational Workl;
B3Acuvny Tralmng Center — provid-
ing job  training experience fori-
. mentally’ retarded young adults

" through field trips and classroom

instruction.
Southwest Vermont Supervisory Union; Mr.
George A.

$13,200.00 / Project Director:
nington, Vermont 05201, Phone: 447 7501«

t

N

it

School Community T, V. Project — -

e

- ning process for teachers, to help
become I
better prepared for the years after

Group Activities School Program
(GRASP) — an educational program
for autistic children in residence at

Sleeman, Superintendent of Schoals
/ Funding atatus — 2nd year / Grant award — &
Louis Axt,

M \

Driver - Education for the Handi- e

capped -- screening/testing,

re-
search, driving instruction and

adaptive equipment is provided by |
this projett to aid potential drivers i
with handicaps.

Chittenden Central Superviaory Union;
Rohert Sheridan, Superintendent of Schoots /
Funding atatus  2nd year / Grant award — "
$12,9Q0.00 tfor two year period) ; Project .
Director. Emily Sheldon, Contact, Hazel
Parry, Department of Rrhlhll‘htmn Medj
cine,” DeGoestriand  Unit, Medical Center
Hospital, Burhngton, Verment 05401, Phone.
.656 2750. Or: Mr. Lee Henger, Vermont
Achievement Center, Rutland, Vermont
05701. Phone 775 2395,

.

commumty
- education

A process for developing a stronger
school — community relationship.

%SCommunity Education Agent
Bette Walsh

Proctor, West Rutland, Rutland ?uwn - Rut
land Centrul Supervisory Union, Mr. Richard
Zani, Superintendent of Schools + Funding
status - 2nd year Grant award -- $12,000.00
/ Projeet Director. Bette Walsh, P, Q. Box 6,
Rutland, Vermont 05701. Phone: 775 4342,

A S
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Community Education Agent —
Ethel Lanson

Bellows Falls, Rockingham, Grafton, Athens,
Saxtons River and Weatminster / Windham
Northeast Supervisory Union; Mr. Harry
Nayes, Superintendent of Schools / Funding
status - Ind year - Grant award — $14,686,00
- Projeet Director: Ethel Lanson, Atkinson
Street, Bellows Fnlls, Vermont 05101, Phone:
463 J248.

3
(w

&
{

i e
Community Education Agent —
Barbara Leitenberg

Burlington's North End . Burlingten School
I)istrict; Mr.. Lansing Reinholz, Superinten:
dent of Schools  Funding status — 2nd year /
Grant award - $15,875.00 / Project Director:
3 Barhara Leitenherg, P. 0. Box 3232, Burling
% ton, Vermont 05401, Phone: 863 2952,

: »

W
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i

i 41 Community Educauon Agent —

? ! Mike Samson . <
: (‘abot, Marshfield and Plainfield / Waahington

f . Northeast Supervisory ' Union; Mr. John

O'Brien, Superintendent of Schools / Funding

status — 2nd year / Grant award — $25,138,00

¢ Project Director: Mike Samson, ¢/0 Superin-

tendent of Schoola, Plainfield, Vermont 05667,

Phone: 426-3245

4
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s Y. ’I‘h’e""‘B(“)(t i of the ninth, score tied, two
outs, men on first and Lhird,,;t't’% Gfiry Gram coming to bat. Here’s the windup, the
.piteh, swung on, a long drivé.to deep center, it's going, going, gone right over the
120 meter fence in center field. The Metric Mets have done it again!” ‘

Although it may be quite some time before we hear the distance of a-home:-,
run or a touchdown pass deseribed metrically, the Vermont State-Board of
Education has prepared for that day with the passage of a resolution requiring
“Vermorit public schools “to provide for the learning of the modern metric system
of measurement (S.1.) by the school year 1975-76.” Meters, Liters and Grams, a
project i metric education was funded in the Waterford Elementary School
during the school year 1974-75. The purpose of the project was to develop a school
wide and community educatiori’ program to corvert the practice of measurement
from the present English system to the modern metric system which will become -
the international standard of measurement by 1980. I :

' The Waterford School has an enrollment.of about 150 students, kinder-
garten through grade 8, seven classroom teachers, a student teacher, an aide, a
physical education teacher and a special education teacher. During the summer
preceding the school year, all staff members took part in a. week-long workshop
‘to help them sharpen ‘their own metric measurement skills, to become acquainted
with new materials, and to begin developing a metric curriculum, From the first
day of school, Waterford students began their year of “metric thinking.” In the
upper grades students used a variety of metric games developed by the staff. A
group of 15 students have actually earned the title of that fictitious baseball team
" the “Metric Mets.” The “Mets” have become classroom helpers for teachers in the-
lower grades, helping to prepare metric games, coverting recipes to metric units
and working with younger students in metric activities. The physical education
_ tea(-}y developed relay races and other events to reinforce the concepts of metric
measurement. The students and teachers have also
produced a metric workbook made up of the
worksheets.and metric exercises that the
students used throughout the year.’
, Since meters, liters and grams will
eventually become the accepted standard
\ replacing the gallon, poundand foot,
the school staff put on metric work-
+ shops forsparents and community
members. Metric road signs made
by students were posted in the
"~ “community. All these special
il activities helped to make _
aimnnmm, Waterford's introduction to metric
RN ‘.ﬂ";;;;:;;.;_;r. education a model which other
TR reveeeneind schools may wish to follow.
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- MEEP?:Well, it’s animal, vegetable and mineral, for
the Montpelier Schogl System. MEEP. is the Montpelier Envi
Program, a uniqlie approach to the study of the environment,
new education-“wheel” that's getting more mileage out of all {
in the Montpelier district: : o : -

ME'lgP is part of an overall program designed to improWe tedcher skills,
student skills, parent skills and the school structure of the ﬁlo belier City
Schools: Initiated by Superintendent Charles Johnson and Barb2R3 Cheney, now
the Project Coordinator, the Elementary School Planning Progrdh is the first
three-year Consolidated Grants Management or CoGraM Propos#¥funded by the
Division of Federal Programs. CoGraM is an application process Which encourages

school districts to conduct a comprehensive assessment. of its edu@tional needs
" and problems and to‘devise a coordinated program approach to agllress the
problems over a three-year funding cycle. o PV o
‘That is exactly what happened in Montpelier. o
A thorough assessment of needs was undertake
study included: intellectual capacity, school§ihi Oy
skills, family composition, family values and 2
mental history of the child, heaith habits, socim
v habits, school history, and communicatiop#f

B

Start. And it lives in -
bnmental Education
nd the hub of a

e school programs

. .
E [y
—

A

Mld in the

#" In math-and readVgie
S, family History, develoly
gRavior, self-concept, work

. To address all the problems idé#tfiied in théWreds assessment, not g
would additional funding be necessary, but all teachers in the system would need
to be involvgd. That’s where MEEP comes in. MEEP provides a team. of
' teachers who circulate for four week cycles to all grade levels in the
* district, The “floating team” arrangement allows several individual
. classroom teachers two hours each week during the four week
- cycle for program planning, home visits or attendance at
workshops. While providing release time for teachers,
MEEP also presents a new concept in®nvironmental = .
‘education. Students taking part in MEEP activities spend
two hours a week during the cycle.inténsely involved with
some facet of their environment. MEEP bleénds an ~
examination of the natural environment with the study of
man'’s relationship to his world. Focusing on three major
goals: stimulating awareness, increasing appreciation, and
motivating further involvement with their environment,
children-explore several dimensions of their world. .
. Creative movement familiarizes children with their most
. 5;, - immediate environment, their own bodjes. Survival and
¥ safety skills give children confidence in"dealing with the
natural world. MaE and compass work brings in math skills, just as interaction

with the community -enhances social studies knowledge. And, of course, no bettery”

- laboratory can be found to study the interdependency of all life than the-natural { -
. 6 habitat of Vermont!s forests and fields. ' ' :

\
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With students experiencing many new learning activitié teachers having
time for planning and home visits, many‘{pf tHe needs idéntified h the district-  *
were being addressed. Yet the needs assessfegt identified maxy children who -
had speech preblems or were having difficulty in either math:of reading. . ‘

Recognizing that the classrgom 'teacher is the key to long term skills
achievement, o team of specialists was created to provide as#istarice to classroom
teachers. Through.a Title I Part B grant, a new math prograin was instituted.

» Ulsing a variety of math materials, the math specialist work&*with those students
in kindergarten through grade three who are below gradq‘flﬁvel in math. Math
games ang other matepials are circulated throughout the Aystem for teachers on a
loan basis. A reading program based on the theory of child development was
instituted-for all children in gradeg one through Six who’were readipig one or more
vears below grade level. The progfam combined®the sgﬁi}“/ices of a reading
specialist and an gide.. ~ 3, fod :

A combination of Special Eﬂuﬁ&ﬁiﬂﬁfrfﬁﬁﬁg;,xngij itle I funds were used to
.Suppott a speech pathplogist and giconsulting teacher. he speech and language
-specialist works with-one hundred’students in the distritgiwho have severe - :
_language problems. The consulting teacher works with ¢l proom teachers, helping
“ih feachers to determing. the specific problem a child is exf riencing and

developing an effective program to treat the problem. Thesédervices are available
upon request by teachers to'gll children in kindergarten throtugh the 4h¥rd grade
who have academic or Behaviot problems. : rﬁ_.{;%?”‘"ﬁw ’

The only remaining area‘idgiitified by the needs asse SNt concerned
the level of support and stimujgtion, provided for educatiOMiéﬁu its in the home. §
With a background in family<¢ounseling, the project coordinator . been able to
provide family education courses for parents. These sessions are offgred in an
cight week block. More thanione hundred and thirty parents have taken part in
the family education courses. Related to the needs for after school support,
Montpetier also expanded its Big Brother/Big Sister Program. ‘

“New learning experiences, planning time for teachers, home visits,
workshops, assistance for the classroom teacher and students in basic skill areas,
parent educatiofi and after school support, provides a well planned, coordinated
and comprehensive curriculum. By coordinating their Federal funds through

the CoGraM application process, the Montpelier district was able tg ificrease the

effectiveness of all their programs. Of the $67,000.00 received for the Elementary

School Planning Program, $29,000.00 were'from granis that every schogl system

in Vermont receives on a formula basis. $12,000.00 was received from ESEA Title ,

[ Part B funds, competitive grants for newsprojects dealing with the educationally

disadvantaged. $26,000.00 in, ESEA Title IV funds were awarded for the MEEP

program. What has been the result of the project after its first vear of operation?

Barbara Cheney, the Project Coordinator, stated, “It has been an outstanding year

of change. A new sense_of flexibility is evident in the school system. There is

more readiness to talk and think about what is going on, to use each other

" as resources.'. : '
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In tHe recent history of Vermont education, #ach. schoq} dlsﬁ fiet

to define its own set of educational values. These v&lues wereto bereflecty
~the programs provided by the schools. As the oggjl e of a landisca bring iy
character to a region, the local Designs for Eduéation were iftended to brlﬁgj\ :
! RLEROE e

continuity to the sc¢hool curriculum.

In the southern reaches of Verniont, here js a region called the Mo‘l@r‘ltaln
Towns. Steep villages dnd narrow valleys ar g._chariacteristlc of the nine towna-

clustered between Bennington and Bratt@hbr&if’?@ﬁé,zschggls of the Mountain 3, * )

Towns, although individual in their philgsephies, are,alsb’“B’i‘?ﬁﬁiﬁg;g‘,c‘Qntinuit‘ﬁ to
the educational character of the region,:Muich of the continuity results‘from. th¢
network of relationships being formed:th¥ough the Mountain Towns’ Teacher
Center. The idea of the Center is refléetgd in the local Designs of the Mountain:
Tow.as region. “Each teacher should be #incouraged to explore, examine and
attempt, new materials and methods ofinstruction. Continued education is a°
professional necessity and teachers mugt be given this o%portunity.," It's allj%t
into a concept of growth, and growth ig the experienge that is linking the
of the Mountain Towns region. . & o HiEy
Readsboro, Wardsboro, Halifax, Stanford, Whitingham, Jacksonvillg; .
Dover, Wilmington, and Marlboro, Vermont and Rowe, Magsachusetts make up
the* Mountain Towns. ¥ G S

5

The concepts of growth aﬂdiéxpl'()ration are basic-to much of theﬁia uea- .

tional philosophy that is practiced by teachers of the Mountain Towns. For a.
relatively small region, a large perc¢entage of,the teaching staff have spegt time
studying and visiting the Britisg* Ppimary/Junior Schools of England. XgifCharles
Silberman has noted, this brand of‘education is “Jess:an approach or mg‘%hod than
a set of shared-attitudes and convictions about the naturg of childhood;:earning’
and schooling.” These assumption§ deal with thg relationship betwéen. direct
experience and a child's ability to'form abstract concept§ as an outgrowth of his
experiences. It requires c(')ns’tanfg;‘}:manipula'tion;;‘:’of materjals and the efvironment.
To paraphrase the poet Wordswarth, open ‘education, lﬁ; e poetry, alsg¢requires

! 33 A
£

reflection on those experiences.
L Thg%mhtyofthe experis :tly dnfluer
-7 eacher. Sid"DuPornit; thé former principal atiDegrfield:Valley ‘Elemegtary School,
puts it this way: *We don't give childréntgd miteh chice. No-one indife has
unlimited choice. But we must be.able to give thémag much as theg can handle.
It's like buying shoes for children; give freedom and a“1ittle:hit more room for -
growth.” Applying the philosophy of experience and growth is*ai¢dmplex job. It
requires knowledge of a wide variety of materials, books 'and other*regpurces. It
means that the teacher must know the céhildre'n in the classroom extremelawell.
a

And perhaps, most importantly, the te

e is.,d-iregily inf{henced by the ro

L an individual. “The teacher who is not seeking and making use of opportunltie’sgfé“‘iﬂ

personal and professional growth cannot succeed in, and should not attempt, -
~-— Open Education.” e ' T :

: ) Providing the opportunities for personal and professional growth is the’
;8 challenge of the %/Iountain Towns' Teacher Center. Written as a proposal in the .

)
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her in an open elassroom must be opdit-as
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winter of 1974, the Cent,ef'“m«qu
- Hdormerly the principal of the RowjgFle
" director. Dorothy has long been a Sy
“°children attended a primary school diffigg
her knowledge of open education and of ¥g.
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to figure out the patterns and desig @#¥in the map. ¢
After school hours the Cenflr is fast becilfning
‘education programs in South Cent@] Vermont. FY¥EN
University of Vermont, the Univef6ity of Massachusett
" College, and North Adams Statefollege, hava
covered- the topics of open educadion, educatiog
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« headmasters of primary schoof# in Oxford
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attifi;des and achiévenie
- think, learn
- and consid

[
3

- . W
“When I grow up'l may be me, but I may(l % SO
what I mean? Well mayge I will have some childreniand
want to have children right now. Maybe when I gra
. and write about all the animals'I would have on my*
- I want life to be good for me."” S
; Thayer student’s jousnal. . ° . N
. - March 7, 1975 . ' . S
*“Rich man, poor man, beggar man, thief, doctor, lawyer, Indian chief,” we
all-wonder what the future holds in store for us. Learning how that wonder can
affect what happens in school is the purpose of Think, Learn and Consider, a
project conducted by the staff at Thayer Elementary School in Burlington.
Recognizing that what a child feels and experiences outside the classroom has a
direct bearing on his or her. performance in school, the staff at Thayer School are
studying ways in which they can help children become more aware of their
feelings towards themsélves and others. As children learn to understand their
feelings, the results should. become apparent in the ways that they behave and in
. their academic work.. - ot : -
) - Thayer is a school of slightly léss than 500 students with a faculty of 25 "
. " teachers. It is an upgraded-school. This means that students are grouped by age
and ability level rather than by grades. There are 19 instructiona% levels in the
Thayer curriculum. The organization of the curriculum allows students to work at
their individual rates of learning. A teacher may have children working at three
different levels in his-or her ¢lassroom. The non-graded structure requires that
.children learn to be independent and responsible for much of their own work.

- Think, Learn and Consider »gives the staff at Thayer: an opportunity to
study the ways in which their individual teaching methods are helping students to
become more responsible and independent in their study skills. Each summer, the
staff meets for two week-long ,.wor[:sh\gp's, to.learn new teaching methods that.
will help them work with-their childrén and with each other. During these work-
shops tge staff have explored ways.in which their behavior and attitudes-might

-.influefce students. They have learned to offer constructive criticism to one -

. . =another. Most importantly, they have practiced techniques which they can use in -

. the classroom to help children discover the meaning of their own feelings.

. ~ Teachers, like students, need reinforcernent to internalize new knowledge.
Through project funds a patt time teacher, formerly the school guidance coun-.

* -selor, has been hired to work with both the students and teachers. Skilled in

. counseling techniques and knowledgeable in the-areas of group behavior, the

10 “affective” skills teacher conducts classroom activities'with students and the

-classroom teacher. These activities encourage arr understanding attitude towards

=
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% the difl

-their journals to keep records of exchang
. During a regular monthly meeting that ta

" opportunity to review what has been happening and to make plans for the

" Learn and Consider beyond the walls of |

différences tha make’ ¥
. r%f]"é”ct thit keeps bpth st
gtqdents and teachers kepp j 3
important to them, whether it 15 tHeir-f ings

just a short story. The journal remains’ ep
teachers unless they wish to share it with ot

Fexpress t :
ard thems S, or

ce after o

share their journal entries with each other. This regljar meetl oa

'

next month.

What are the éxpected. results of Think, Ijé_arn and Consiaev? Since'Thayer
School has been using the non-graded school structure for over four.years, a great

~ deal of information has been gathered regarding student performance. Each time

a student progresses from one instructional level to the next, a skills sheet is’

filled out by the teacher. The level sheet records a student's accom lishments, the
length of time required to achieve the skills and other pertinent information. As .
part of its evaluation, the project is using a computer to analyze all the informa-
tion that has been gathered. Looking back over four years of experience, the staff _

- will be able to determine any differences in student performance as-a result of

the project activities. Project Director and Thayer Principal, Fenn Rider, expects-
to find students progressing through the : . "
instructional levels at a faster rate. This
would mean that students are using
their time more effectively and com-
pleting their work with a greater
degree ofacturacy. : !
To extend the benefits of Think,

Thayer School, the staff is in the process of
of organizing the work they have done, :

- into a form that can be shared’ with other teachers. By the end of the school year

1975-76 an “affective” curriculum guide will be well along the way to completion.
The guide will offer suggested activities which teachers might use to help their
students understand that feelings are a natural part. of life. They are common
to all of us. - T > . A

The message of TLC is simple. Give consideration to the fact-that each

youngster has an individual set of attitudes and feelings. And,"be aware of how: .
feelings can affect a child’s thinking and learning: » S ]1
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attitudes z‘ind'a‘clfl';ieveme\nt‘ : : an | ;y
~ cooperative © "
- counseling

“Dinner is ready!”

The reluctant dropping of toys and (he whine of protests begin.

“Can t I wait, I'm playing now!”

"I want to watch T.V.” .

What can a pareént do?-And what,. does a teacher do when confronted by a
similar reaction in tEe classroom? Whe‘ther the conéern is over-a peaceful family
meal, getting homework completed or stOppin% fights on the playground, parents
and teachers are in search of new'ap rodchés to child raising that can helpc them.
over the rough spots. It is because OFthe muttal concerns that the %mlly and the -~
school share, that parents, teachers apd school guidance counselors Have beeft -
joining 4n' gbrent Study Groups. Brom'the ngds and smiles one sees in a Parent

ou

Study Group, it is easy to conclude that no parent is alone when it ¢omes to ,
sharing the problems of- -child raising.. - . = oo
-It~is*equally clear that roblems parents have at home surface'in the ‘

school setting: The solution is often ofie whieh parents, teachers, and guidance
+ coupgselors can facilitate cooperatively to help a child develop the positive self-
concept and constructive attitudes which are necessary for his academic and
~ social development. : BT
" The Cooperative Counsehng Program is based upon a well tested theory in
o (hlld psychology. Children, like adults, realize that there are logical consequences
to their behavior. Many of the disruptive actions of children’are prompted by a
need for attention, And most generally, they dare successful in attracting attention
to themselves by tesisting at dinner time or bedtime or flghtlng on the play-
" ground. The Cooperative Counseling Program helps parents, teachers and,
perhaps most importantly, the children recognize the meaning of their behavnor
and'to develop constructive responses to problem situations. .o
Edith Harman, the counselor who provides services to the six rural towns
" taking part in the program, works with students and teachers, individually, in_
small groups, or in the classroom setting. VlSltlng each scho weekly, she has
established several classroom discussion groups in every schiool. Using materials
which relate high interest toplics to children’s behavior, the discussion groups help
children understand the goals of their behavior. The groups also are an effective
]2 means for teaching: children responsnble and democratic decision making processes.
Once a group is well underway, the students select their own topics and choose.
/ o ) : . A Y
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FS With thé ounseIor and teacher partlclpatlng as-any
gro YOI on’ though tAR counselor is able te visit schools only ongce _
ek many- teachers pcérporate-t] democratlc group process into thelr o
L regular classroom routifl. 48 ’ ‘-
S The. Cooperatlv seling ‘P am prov1des the: students:,n«vt.he

K ar

Brxdport, Cornwall, R}pt * alisbury; @horeliam and Weyb d e elementary
schools With' snmﬂar ‘coun{llin serv1ce to. those'pro.v1ded by Ms. Xavieria
-Eichholtz for students i in e Mig 4L -Eleméntary Schéols and" -assures a
. €ommbn base of experlenc stuliints: who will- attend the Mlddlebury U-mon
‘High S¢hool: - ., v
' i Mrs.;Harman and MIR ' ork cooperatWely to provnde famlly &
——-eouﬂse}: ~=md are ama CITE au 23 3 OI-progral
. 1-service couirses folall-tiliche ln ‘the A dlSOﬂ Céntral .
Supervxsory Dlsmct “The parfiit i QR ¢o unity education.
programs-operate from the F3 il’y' uca pn Center that i
provxdes open-centered counse f ( §s and
“teachers and consulfive servicelg or ool d .
commumty groups. The- open-ce er: (icep s tw,oe
fold It gives specific help togthe eop belng
-‘counseled. It serves as an educafn vehicle as
“well, focussing on common family: problenis
-and thé knowledge, information-or éxperi-
. ence necessary to.resolve those problems.
Mrs. Harman and Ms. Eichholtz also provide 3
.. workshops’ and speaking engagements to -
:* _interestegroups. -
‘ sooperation.is the very nature of this
xcounseling program. It ranges from.several’ ‘ K
"small’ rural-schools shar. ?’ g the serviges-of a ,Unsehng program to the s onb
and mutual hélp that patents and teachierssfeceive through Parent Study,(ﬁoups,
referral servie€s for niore severe prob , and in-service educatxon programs
Of course-the most impor "®ooperation ¢éar be seen.in the pla yards A
and classrooms: put info practlce the cooperatiye skills that have 13
e }ea’rned Ior solving problems and reaching del’cratlc decfsxo“ns. x)
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: '-fﬁéff‘}z@&ﬁ:discu§§j§nyf“§"S“W’fh«thé‘ ounselor and teacher participating as any
e

r.-"Keyen though the counselor is able to visit schoels only ence
#-week, many-teachersiipcerporate this democratic group process into their

) . ‘ . '
«. The Cooperative Qounseling 1y ram provides the students’in the 4
Bridport, Cornwall, Ript, Salisbury, ﬁoreham‘and Weybridge elementary \
schools with similar coun tn service$itosthose provided by l\%s. Xavieria
Eichholtz for students in the Middlel4#¥ Elementary Schools and assures a
commontbase of experiencé.for Zhs ts who will attend the Middlebury Union

Mr4. Harman and work cooperatively to provide family
Btion. The teacher education program
M in the Addisor Central

@ unity education

Center that

includeg in~service courses fol¥:
SuperviSory District. The paryg
programs operate from the Fa

. , ¥4
provides open-centered counselfihg

teachers and consultive service¥ifor
community groups. The open-ceff
fold. It gives specific help to theifs
counseled. It serves a% an educat@§
well, focussing on common family*
and the knowledge, information or experi-
ence necessary to resolve those problems. !/
Mrs. Harman and Ms. Eichholtz also provide .}
workshops and speaking engagements to *
interested groups. S
. Cooperation is the very nature of this
counseling program. It ranges from several . - |

- small rural schools. sharing_the services of a counseling program to the support

and mutual help that parents and teachers receive through Parent Study roups,
referral services for more severe problems, and ‘in-service education programs.,
Of course the most important form of cooperation can be seen in the play yards
and classrooms as children put into practice the cooperative skills that they have
learned for solving problems and reaching democratic decisions. Brae
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~ attitudes and achievement

-
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1 lgine o%y classes."\/
“What was she like? Quietythat's T-‘ ST

“Never did meet her parents, she nevéy géﬁ‘me any trouble.” ;
“Guess she had problems she just coyldn't talk about.” o

\ - What happened to her? Did she drop out of school? Did she get pregnan't?
Or did she overdose on alcohol’and drugs? lYnfortunately_any of these conclusions -
might be possible endings.for the story. Vermont's high school drop out rate is_
substantial. Yet what may be more alarming is that behavior often associated with
large urban.areas is becoming more common among the young in Vermont's rural
communities. In surveys congucted by,project HEAL staff in several Northeast
Vermgnt high schools, the incidence of alcohol and drug use and sexual activity was

“found to be well over fifty percent among those students who responded to the poll.
The students also indicate(fthat they were most likely to turn to their peers for
help when they had questions or problems in these areas. Project HEAL (Health
Education Action for Living) is a source of factual information for students 'with *
curiosity, questions or problems in the areas of physical and mental health. It is an’
alternative to rumors;myths and misinformation that circulate among teenagers
concerning facts of health, drugs, nutrition, sex education, mental health and law.

HEAL offers young people a chance to gain accurate information in a -

discussion group setting. Mark greaven and John Perry team teach project HEAL.

, Experjenced in sex education and media education, the HEAL team first provideés,
information to students regarding the effects of drug~usage, proper nutrition,
health care, and sexuality. Familiar with adelescent behavior, these teachers then
give the studénts an opportunity to discuss the material frankly. Decision making
also plays an important role in the HEAL course. Hélping students become aware
of the factors which influence their decisions, the HEXL staff examine the .many
hidden messages that can be found in commercial advertiSing. The overt use of ..

" “I was amazed when I heard." W
. "Metoo, ] couldn'z‘gelieveﬂt — 8

'




sex in ads, the enticement to use of alcohol, tobacco and other drugs which -

promise fulfillment are"all discussed in an open and questioning atmosphere.
Studying the medium of television, students are instructed in the use of

videotape equipment. The students often write,.produce and videotape short

plays, which simulate situations in which teenagers must m lons. Portray-

Ing events in teendge social life, the telévision plays allow studénbsto dramatize

problems which they might encounter in real life. The Flays are used to promote

discussion among students about: the possible results of their decisions. ~
While emphasizing factual knowledge, Project HEAL goes beyond

simple clinical information. Tt is an approach which helps .~ .~

udents to understand the implications of the decisiong'that game-

they are making and of the varues which they are formings=

Recognizing that all adults who have close relationships &

with students influence their decisions and values,

Project HEAL staff offer courses for teachers and

parents as well. The preject has been in \/ !

’!S.! i

operation in four Vermont high schools,
Concord High School, Lake Region

Union High School, Hazen Union and
Danville High School. Thus far, Project
HEAL’s evaluation results have satisfac-
torily documented the success of this -
program'’s approach toward health instrue- _
tion. Within a matter of months, students have consistently increased their -
knowledge of health facts by approximately fifty percent. At the same time, many
students have gained an inner confidence and an ability to understand their own

decisions. As one student phrased it, “[ guess they were tryir’llg to get us to know -
h

ourselves and not be afraid to talk about things with people.

h lot.* ey did help me,
quite a lot.”, ,

Q - | ‘ 16 - ‘ -
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“You eatt 45 Py ro: 1
“Woll,-walch-wihst:d do to youl,
"y %Yb“w jcaﬁ”m &]A lipspHtt

&- € 4
swirled and the-piledt boys inereased.
.guddenly-adgor banged. A large lunged man yelled: "All right you guys,
~cut it dutl.NOWLES" . S .
T—hg;,./d'ai simmered in anger. Sulking in chairs and bristling in the hall, the

1

to carry them home. .

- increase community involvement in the schools.

" are Bob's main contact and primary cencern..To foster healthy and constructive ’

boys waitéd out the school length truce. With the final bell, the youngiarmies
ended the delay. Their allies and enemies already chosen, they promise ‘each
other that some bloody victim would pay the price of their anger. The cynfronta-
tion, however, was interrupted, not by reason, but by the cenvoy of buse waiting

: Each time this scene is repeated, days, dollars and more important
opportunity for learning is lost. TEe principals and staff of the Orange and
'Washington schools were very concerned about the chronic problem of fighti
that severely disrupted the learning atmosphere of the schools. Recognizing thyt
parefits were experiencing similar gifﬁculties at home, the principals of the'two
schools proposed a solution which they called The Schogl Community Guidance -
Facilitator. The long sounding title simply means that a person with guidance ~
skills would work both in the school and*communities ty\ elp resolve eonflicts and~
v . .
Dividing his time between the schools in Washington and Orange, Bob.

Onne is the School Community Guidance Facilitator. The students of the schools

relationships among the students, Bob has initiated a program involving individual
and group: counseling as well as socialization experiences. For students who have
low self-esteem or are confinually ifivolved in fights, the counselor provides )
individual help and.oftenscommunicates directly with the students’ parents. Using
group counseling techniques, Bob meets regularly with cldsses of students, helping
them understand each other's pdint of view. Insuring that students experience a
number of group activities through which-they may learn to work and play co-
()Eora-tively. the-counselor has organized after-school activities. Generating friend-
ships among students is one means of overcoming antagonisms. To increase the _°
students’ exp‘bsure and awarenéss, a student exchange program between thef"two
- ) R . , ’
w171 o



. in one to one relationships ard in small groups. Tutors &

¢
~
?
sthools has been triedg'...éf:ccessiully for the past year and ‘
School Community Ghidance Facilitator, a gtudent tutor been
" established in each school. The tutorial program allows % pgFnts to together .

flised in'théMicademic
.program and also servg in the physical education program in the séhools. In an -
Aattem‘ﬂt to prevent misunderstandings or hostility from interrupting puas
“the school program, Bob begins working with children as soon as
“they enter school. For students in kindergarten and the first grade,
he has developed an-approach which allows these youngsters to act -
-out feelings in a play sjtuation. This enables young - '
children to express socil difficulties that cannot be
dealt with in the classroom environment. _

‘ Since part of the responsibility of the School
Community Guidance Facilitatoris to increase the
community involvement in the school, Bob partici-
pates in several community meetings and activities.
Extending awareness of school activities to the com-
munity, Bob has assisted school staff and students in ,

* developing school newsletters. Afithe Ordnge school students

-planned an adventure playground using old tires and .
materials that were discarded by industries. Bob and the
students got parents-and other community members to
volunteer their weekend time to help. construct the low ‘
cost and imaginative equipment. In Washington, parents

. have been 4ctively involved in after:school activities -
joining their childrep on field trips and. events spon-
spored by the schoo?. N
- Over the year and a half that the program
has been i dperation the most noticeable change has’ ‘
been in thé attitudes and behavior of the children. The battles have eb

bed. The

- anger that students expressed with their fists has been channeled into construe-.

tive activity. Friendshigs have taken the place of enmity. And, as one school
board member reported: “I get fewer phone calls ffom parents who used to get
.very upset when their child came home with a bloody nose.” -t '
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Have you every wondered exactly what the jobjof a guidance gounseloryis?
Probably the most common answer‘is: “Getting students into college,{;‘ight?" Sti:ce
only 30% of Vermont high school students attend a four year college,ithat 3
responsibility would account for only a part of the counselor’s time. The guidahce
csunselor's job is probably the most diverse job in a local school. And it may be
the most misunderstood, as well. C ) g S
. During the 1974 - 1975 school year, the Vermont Guidance Services -
, Competency Program was conducted to help guidance personnel spell out the
~  specific skills that are negessary to fulfill the many demands that are placed upon
guidance ‘counselors: The project was the second phase of a three step process
. that-was designed to insure that all persons in the field of guidance-receive the
proper education and have necessary skills to guide and counsel the stuw

with whom they work. ,
v " - The first phase of the process began in 1973. Guidance_counselors tRrough-
~ v out the State \Zo’rked to define State -and local guidelines for guidance services. '
.+ Because guidance counselors have been required to do such a variety of jobs
depending on the varying conditions in each local school, some general guidelines
J were needed to insure that children were receiving thé benefit of appropriate '
guidance services. The guidélines acknowledged six general functions that )
counselors provided to the schools and students. These functions were identified
- as: 1) consultation — {og aid others in understanding both individual relationships
¢ and human behavior; 2) coordination — bringing together people and resources for
o the fullest development of students; 3) counseling — interacting with students to
. ~ .assist in the development of thé total person; 4) information management —
gathering and channeling informadtion'to meet student, school and community
needs; 5) professional development — expanding skills which lead to professional

Q ' ‘ oo Lt . -
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'j“ent"— plamiin ..anlementing and evaluating

f services defirged by guidance pversoris. the
petency Program set out to specify the skills

e
0 ése functions. Since only sixty-two percent ‘
s Prqsently hold complete certification in guidance, the
ng respofsibilities and job related skills was significant. Under the
. direction of James Cawléy, the Guidance Director at Champlain Valley Union
High School and director of the project, an advisory committee was organized,
representative of guidance counselors, teachers, administrators, students, Pparents,
school boards, business and government. The advisory committee served as a.link
with. various groups concerned with guidance and provided information to the
project director which was used to develop a list of competencies or skill- .
descriptions for each part of a guidance counselor’s responsibilities.
Throughout the year the competencies were,re?ined by guidance
- counselors ang others. Three major seminars were held for guidance personnel
‘which atquainted them with new practices in the field of guidance and new
“methods of training counselors. The competency statements were finalized.
Documents were produced which are now available to administrators, guidance*
counselors and schol board members. The Statement of Counselor Competencies
* should provide valuable information tg,school districts in Vermont which desire
to improve their guidance services or Pegin new guidance programs. Combined-
~with the results of the previous study. Guidelines for Guidance Services, the
Competency Statement will aid districts in evaluating their present program -and
" in determining what steps they may need to take to insure that all stugent's are
receiving the best available counseling for their career choices and personal
~development. T
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, o “A lot of peo]'i]e“ta_kg mﬁfox!g@:a"ﬁﬂt'éd; Oh. yes! I know that everyone °

U

. complains but when it cofies right . dewn to it, I dop’t think théy Peally carea bit]

They think that just because I can’t move that I'il.be here foréver! Well, won't

they be surprised-when my leaves begirtto die and my trunk shrivels up into

hollow emptiness! Then we'll se¢ where they'll go for shade or a nice juicy apple!

All my friends feel the same way, the river filled with waste, the sky turning
--grey, and the animals robbed of their homes are tired of being disregarded. Why,

if this keeps up, there won't be any air to breathe or water to drink for any of us.

Then what will those humans do? — Silly question, after all, if that oceurs, there
-wog't be any humans left to do anything.”™ ’ .

.- No, apple trees can't talk. But the students and teachers in the towns of
Concord, Granby, Guildhall, Kirby, Lunenbur§, Maidstone, Victory, and Waterford
do. And, through theefforts of Andy Fisher, a Concord High School social studies .
teacher and Director.of Project HEED, those students and teachers are saying
many of the same things that our fictitious spokesman, the apple tree stated.

"~ A project whic% touches almost every student in the Essex Caledonia
Supervisory Union, Project HEED is & comprehensive approach to environmental
education. Beginning in the elementary grades.and continuing throughout the
high school years, HEED offers teachers and students varied environmental
experiences that are designed to fit into regular curriculum activities. HEED
might best be described as a corps of teachers and students who have a strong
interest_in fostering factual awareness about the environment. Meeting on a
monthly basis, HEED teachers-and students plan environmeital curriculum

‘ activities on a K-12 basis. These plans are shared with other teachers who include

v the environmental activities within their curriculum units. Environmental labs
have been established at each school in the Essex Caledonia Supérvisory Union,
using the natural areas surrounding the schools. Students from the high school
acting as environmental tutors, visit elementary classes to conduct field trips and
leagd classes in environmental activities. The-tutors’ visits are related by teachers
to other curriculum areas that their,students are studying. For example, children

in one sixth grade followed up their interest in water ard air pollution control in a

“science unit study of electricity. These students built a working model of a
) hydro-electrical system which was planned to meet environmental standards for -

- air and water quality. Integrating the study of the environment into other

20 curriculum areas, a math teacher at Concord High School encouraged some ~~
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environmepntal issues that students will y face as voters in our political :
system. The project also 1ncorporated th mblitfonshrp between the ecosystem and ,
. LI man’s economic.needs. Resource _ .
people from the immediate com-
munity and surrounding areas ar :
invited to’speak to students regard- o,
ing future employment in environ- -
- mental related occupations such as
forestry, agrlcultux-‘e or rural
~planning. -«
. ‘Just as the environment is-
.an interrelated system, project
HEED provides students with an in-
depth exposure to all facets of
environmental education. Durin
the summer months, a twg wee

decimal system. Social studies classes cg
0

- ,program is sponsored by Project HEED Located in Victory Bog, the stgmmer

o%.ram involves one hundred students each year in an environmental immersion.
camp day begins with campers separating into small groups for field trip
exploratwn The trips focus on tfxe inter-dependence of local flora and fauna while
also examining broader based topics — such as forestry, water, agronomy and
ornithology. The trips are led by professionals in environmental fields and
teachers rom the regular school program. Afternoons are filled with activities -
which involve students in the production of natural crafts using materials native to
the area in an effort to demonstrate to students that man can %e creative and

* productive without placmg excessive demands on his énvironment. The campers’.

day concludes with the visiting: professionals responding to students’ questions

regardm% environmental decisions presently being made, testing the students’

ecological concepts against reality. :

The ultimate goal of project HEED is to prepare students for environ- _ -

mental decision niaking. It's the project’s philosophy that understanding of basic - : ,
ecological relationships is the first step to an informed ahd responsible steward- .. ¢}

ship over the env1ronment 21




, ’students, camping on the grounds of Shellys ne Farms-

" “solutions, pain and pleasure, w
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. students break to prepare their own

‘A Week with a té

s — it is the sq g’
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grience, gite
writing of words. Like the c ‘ "
Villey Union High School is a&k Pheked,
that helps many- students clarif e elements i t
not by chance, that while mvolved in Summelf;
vocabulary and creative writing skills that le them to e ; ess themselves
with a greater degree of clarity. '23

Summer Challenge is an outdoor e .gfgam rogram. ‘4,‘; twenty five days, .

gipyrne, Vermont

share the tasks of daily living, struggling/with rigorous I‘Outl( and constant !
study. Up at the crack of dawn, pulling cm a wet bathing suit, Manning a mile, then
jumping into the early morning waters ¢f/Lake Champlain, is thg\usual beginning
of a Challenge™day, The pace quickens zgfthe day moves on — m#king breakfast,
cleaning up, vocabulary and creative mg exerclses, group :
activities, and a workout on the ropeg tmrse might all ta

hallenge, st ent ol

order. After-
hlkes, rock

noons generally find students testin
climbing, obstacle course competitiof
of these themes. The evenings, al

the day closes.
Common experience te

¢s us that life is filled with prob emg:
ndulosmg Summer Challenge o

these experiences to help you
self, others and the world thrmjgh
students in stressful situation i nff
squeezes an intenSe learninga ¥
Directed by David Boulanggp, &
offering at Champlain Vallgy Inie
receive credit for their pag tion:-"
measured by the credits t;imy receive. As o 1
awareness of inner changeis the most meaningful maTk i
“For me, the Chﬂlén e Program has been a complete Ik
in my way of life. It hag | ontmuous y confronted me with situations ;
encounter only once a s#ek in ‘normal’ life and forced me to handle them
“The high poigs were sometimes mv151ble to the onlooker. Who
féel as I felt when I ; 32
on the straps of my ¢g
when our sweaty c
not fasted, cannot
chicken broth
“The low 4#; nts were pomts of

R

pr.skipping supper t§work
#w how we felt '@
Mountain? One

pleted packfram ?
arr1ved at' '‘the suggmit of Robm s

,%lram and anxietyy
441 of ten hours sleeﬁ akes one edgy./
frame constructigly, with its looming line, was pa
“Overall; fhough, the low points te :
tears down m es, a lowmg it to rebuild,™
with less troubl§, it can face the challenge
thing the Chal{eﬁgehggrmm,tmﬁmA

VAN

y.’S0 that next time, hopefull
This, I think, is the most importa
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a, foraging for edible plgiis. id ¥ tree
r natural surrounding ; ol chififen the
#0 through a guided c®ience. Efffericflle that -
glimensional pages gMPtextbook. MBanwh@®, their
I to relate this nowledge of the iron t to an

4Pd using the )j&g::experlence fdiihe next@reative
utdoor Ecological Dab Project i Wrelate classroom

4 o¥al field trips-and activities piJanne or outside the class-
room. Bill Lie%hgrdithie¢ environmental specialist, conducts environmental activities
with students and teachers in-Bellows Falls Middle and Central schools and Saxtons
River Elementary School. Working with the classroom teachers, Bill helps them
plan ways in which they can use environmental activities not only for the study of
science but ip other acade‘mic'aregs as well. o o
At the elementary level, students'and teachers are exposed to a variety of
- environments which relate to classroom subject areas. These vary from natural -
areas where students are asked to observe (iifferences among the plant and animal
‘kingdoms to a community situation where students are exposed to man’s economic
environment. At the middle grade level and above, the students are instructed in
basic ecological concepts. In the fall of the year students participate in'at least
seveh or eight field experiences through which they observe areas such.as
pond study, involving basic ecological relation- o ; Lo
ships, like food chain and water shed.
At the sixth grade level, a similar
program is conducted in the spring of
the year. Many of the environmental
field observations have been made in
a specfal environmental lab. Located
on the*grounds of the Bellows Falls -
Union High School, a large tract of
wooded land has been preserved for
environmental investigation. As part of
this'lab, an environmental station was built
to.conduct experiments and long term
studies of environmental aetivity requiring
close record keeping. < _ . .. :
Throughout the activities Bill and the cooperating teachers are seeking to
develop student awareness of the environment”and environmental issues. The
project also enables students to carry out successful problem solving activities
involving the prevention and restoration of environmental damage, After_ three
. Years of operation, the project has developed a set of curriculum goals and activites
which can be merged with other subject areas to explore the environment and
ecological concepts. By bringing together a study of the environment with subject
areas such as math, language arts and social studies, the Outdoor Ecological Lab
has established a model program which helps both teachers and students gain the
most benefit from field experiences and classroom. learning. . :
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- outdoor and environmental education

project challenge
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e there was a Ytt{fboy that was ndgeg told abbut
fig, or dreams comgfirue. He was instedg taught/to sit up
i$ soup, and to speAk only when spoken¥o. '
s practicing sitting straight on an old stump, he
athered voice whi %e;ring to him. It s to be coming

-~ “Once upon a ti
& rainbows, ¢Nud touch

One
_heard a gentle, fgther
from the mount4ih nearby. . o : ‘
" ‘Follow myg, t me, the old mountain beckoned, ‘I wiiteach you the -
- musie of the rainbow;“I will show you magie cloud touching,’” hg¥c:
“The little oy curlgusly walked over; to the foot of t
hearing the mystétious voicy calling, ‘Follow 'me, follow me.'s
further when he’spotted a graup of people laughing and tyiffg knotsiin ropes. - ‘
There was a gope hanging froi the side of the mountain cHff. ‘What ‘$ould these
- people-be dgfng? he thoughf. - . i / . “i\
“AH of a sudden, he lost‘”{x*js balance and&l ofg a;ile of sticksiNeedless to
.- say, thisg;iha%? a very loud crashing sound, whieh alagmed the climbers; L
~ "YHeMWas very afraid that the people wouldibfy aggry with him fﬂ‘,~ spying.
They. ran fover to see what had hapfigned. But insteaq ¢f seeing anger initheir
eyes; he saw concern, and after pickihg him up and brifshing him off, thgy asked -
‘him to join them in their adventure up,the mountain./ ; *;{ :
“He just wanted to go home and, forget abo ¢ this whole predicang‘g\nt, but
again he heard the voice calling to h_im,’tf.(rust me,. follow me.’ i,
“He tied himself into the rope and:started Mp, 'promising himself thaf he

- would not look down. When he was about ’&Qlfw‘\ up, he could not resist sedjing
how far he had climbed, but instead of seein; a\tlén threatening %round below him, o
he saw the smiling faces of his newfound frier¥s, encouraging |

shouts of, ‘You're doing great!’ and ‘Don’t be gfraid.’ Up until now he had been

is climb with %
very afraid, but it was thén he realized — &h t if he could conquer these fears :\ﬂ{\l
trust himself, he could conquer any challeénge.he’d ever be faced with. Yo
‘ “Finally, he hadereached the top. His joy at this accomplishment could not\,' .
be expressed in mere words. And he realjzed that the voice he had heard calling y
- to him, ‘Trust me, follow me. I will teac}y’yqu the music of the rainbow. I'will show
you magic cloud touching,’ was the voicg within himself.” = ' .
Story by: -Annie/Hastings o ,
. _ Greegf Mountain High School Student
What the boy learned was thdt mental and physical stress can result in a |
powerful learning experience. Pracgiced for several years by the Outward Bound ‘3
Schools, stress producing activitieg'have had a very successful record of improving
self-esteem, seli-feliance and selfonfidence. At Green Mountain Union Hig
School, the activities of Projec%aChalLbnge have been credited with substantially
: lowering the drop out rate. - ‘éf ' , :
24. Activities such as white water canoeing, rock climbing, hiking, wilderness
survival, winter camping, group problem solving exercises and ropes course ’
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-
‘f}v’%\\ el .‘. ’ % ‘:}‘y . . . \ 4 y
(all partief the physicélfind mental stress that makeWp Project

- ;,d% X
- maneg’/férin ar :
- - Challenge. Staffed by De#eHopkinson, Byjrained instructor in Qutwarf§ Bound
techniques, @ect Chgllenge provides in-A¢hool experiences for studgfks and -
weekend excufsions. Y’em{’roject Challenge¥g much more than an exffti g trip or

x;% .
%

a vAriation on’d physical ‘8ducation class. Thrd igh Challenge activityffs, stydents.
egtounter thgm Selves. EAgh Challenge is begubwith a briefing, agftepara\ion so
sfudents know ‘what tosexpect. Next comes the Challenge, testin#eac par§icipant,
fo the limits of endurghce. It thay mean spending a weekend infhe forest,
# foraging for food of Withstanding the temperatures of winter #amping. No matter -
< what the experiencd, each stiident is pected to work to thgfbest of his or her,
ability to insure that the gro lP comple ziits objectives sucgbssfully:. The §

Challenge is alwgys followed ‘%‘a dgbriefing; a chance'to tglk about. what
happened, whag‘was learned angd

" participant. 5

the experienc%/fnean'to each . ‘%
g/!ﬁ Green Mountain Unio%
gcted bydt, but many of the teachers
7 In-segwice workshops for, teachers)
have begn held during the week b¥fore school bﬁen ’as well as during the school %
year. Gdmmunicating only in Fren h while devis zsolutions to group problems o
~ -studyifig map and compass skills in® reparation ﬁ a weekend outing are but two
- of the ways that teachers have foungto : .
relate Project Challenge to the coursas
that they teach. Reaching out, to the § .
" cgmmunity, Project Challénge staff, stu-
ents and teachers have éonducted su pvival
workshops for winter sports enthusiast.
First aid instruction has also been provided
to interested community members. As a'}
“of their training activities, the staff of Grig
Mountain Union High School have double&ithe
numb®@rs of students who can take part in ,
Project"Challenge. Weekend trips are often'jed by teachers or _
volunteers from the community. To the sta &.students and com- )
munities that form Green Mountain Union H¥h School, Challenge is a
shared experience; removing the barriers thagisolate students ﬁ'om
teachersand community people from school pé bple. Challenge is a way
of seeing and living. e W e ‘
“Project Challenge took me rock climbir#, what an experience . . . my
knees shook and I cried all the way down. But I had te do it. When I reached
‘the bottom, there stood another person who had just gone off for the first time
also. He felt as I did, and when.we smiled-at each other, we knew we had won not.
only another part of ourselves but new friends who only want to teach you all
that is in yourself.” ) 26 ' - -
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“Wow, look ‘# that!" o o ‘
' A _silk like rope sticks to’the bedysThe wings struggle to spread.”
- N , “I wonder if he'll get free.” a : /
Pulling with its entire stréngth, the Monarch butterfly escapes its cocoon.
A new life form has ‘emerged .from the cotton textured sack. -
D Their eyes intent on each new change, a group of students huddle around
the drama., - g ‘ : o ' )

.~ “Here comes thé other one.” . B
_ A second butterfly begins its encounter. with life. Aboyf three-feet-away; the -—————-
students’ teacher turns a léver. Suddenly the mystery of life is stopped, an image .-

i frozen in time. , - o . :
- © .*0.K.". the teacher asks, “who knows how long the butterfly. stays in the .
: cocoon before it’'s born?” o ‘ o o :
»  Capturing the birth of a butterfly is but one of the many wonders that can
be brought to thg classroom through the medium of video tdpe (television). Using
video tape and still photography; the teachers and students of Fair Haven,
"Castleton, Orwell, Benson and West Haven, Vermont, have greatly increased their
learning resources and experiences. Based on a survey of educational needs within
the district, Betty Douglas, director of the Addison Rutland Resource Center,
developed a program which,provided the tools and know-how to teachersand .
students for using visual media to accomplish educational goals. . .
" ' .The Addison Rutland Resource Center serves a rural area with six ~ *
elementary schools. The Center’s Communications project enabled- the staff to
.s+» better coordinate the use of equipment and materials in the district, develop an
- éfficient service delivery system and most importantly, affect classroom learning. -
Working with at least two,teachers from each school, the Center staff formed
what camé¢ to be known as the “core group.” The core group was given ore day a.
month released time for in-service workshops. A consultant from the University of o
~ Vermont media-department worked regularly with the core group pro;/ni;ﬁng,them ’
- . with skills and ideas for using video, photography and other media forms in the
. classroom. An evening media course was also conducted during two years of the
, project’s operation. Membership in the core group changed from year to year and
- elementary students soon.joined the ranks of the group. s '
’ . Working together in an enthusiastic learni ospliere, the students
and teachers carried their newly acquired skills back to the tlassroom. Following
26 up the in-service workshops, a media assistant hired by the project visited each

o - '
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* -school r;eg‘ﬁlai’nbi; intrg - e w equipment, R

and:ideas, and givijs

SW@ad.classes sprouted -

In eqch school. Pr/FEERs N WEo PR T M I s, still
: . photography, ov AT s A flia were delle by
teachers and sty R . 0 - : . ‘

” able video tape 44

. - students filmed§

~+ for a social studi . : ) ;

school, a class of A ~ ' v 4 & ‘
ed-a- video {ias Pt s 7 ) T

‘. puppets to'teach M
. fom the English- ‘\‘::“
* Slide and: sound-prestni N
. by seventh graders to ex¢ange: X
. in Golorado. Teachers.discoveredg
children in primary grades.secmeuglll -
* " respond better to reading léssons when over-.
- head projectors were used{to~grdject= words-on -
“a screen. Teachers video tape “thémselv,?;and N A, .
their student. teachers in order to:évaluate their teaching methods. When-taking
.. field trips,‘teachers would check out-portable video tape units to.record the trip
for future use back in the classroom. Students were allowed to take cameras and
equipmeiit home in-ofder-to work.on classroom - rojects. Community events.were -
. recorded for playback to interested groups. And media presentations were made
to- town: voters at the time of the annual meeting of the school districts. .
L Over fifty media cﬁr‘x‘icuf\ﬁm units, produced by teachers-and students, - .
“have been collé¢ted and indexed by project .staff. These resources:along with the .
- g‘qu{rnj‘ent, have been cataloged forsharing among the schools. By including media
in educatjonal-activities, the teachers of the Addison Rutland-district afe . o
expanding Both learning resources and experiences, Media provides students with
'both manipulative and audio/visual approaches, tozléarnjnx,, In addition to learning
subject matter, students ‘must ‘dlso:be aware-of: organizing and-sequencing the .
information to-be-cammunicated. Thé results-of inedia education can-often be
’ Shared’,wiﬁother‘wgrovups of students thus increasing the resources.a teacher can"
-draw upon’Yér instruction. In addition, the study of media itself can make students .
aware of the tremendous influence that the -comniunication industry has on their - 27
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“school regularly, intcg BT ¥} 'S
and ideas, and givj ,Ao : i M. >Qg.glasses sprouted
in each school. %r ; i -

. photography, aveijid

~teachers and st { !

‘able video tape §&qN

» students filmed §
for a social studil
schoal, a class of §
_.produced a, videolg .
. puppets to teach ‘\‘&

- from ‘the English s) 1"\" ,

" Slide and sound. presen{3Ng :

- by seventh graders to excliange §

" in Colprado. Teachers discoveredq

. -children in primary grades seemeWs
respond better to reading lessons when over- ¢

i head projectors were used to project words on JF:
a screen. Teachers video tapeg themselves and @ XIRCTWL.. . " _

. their student teachers in order to evalua?z their teaching methods. When taking

- field trips;*teachers would check out-portable video tape units to record the trip
for future use back in the classrgom. Students were allowed to take cameras and
equipment home in otrder to work on classroom rojects. Community events were

. recorded for playbagk to interested groups. An ‘media presentations were W
to town voters at the time of the annual meeting of the school districts. :

IR Over fifty nredia curriculum units, produced by teachers and students,
-have been collected and indexed by project staff. These resources along with the
equipment, have heen catalogeéd for sharing among the s¢hools. By including media
in educational activities, the teachers of the Addison Rutland district are
expanding both learning resources and experiences. Media provides“students with
both manipulative and audio/visual approaches to learning. In addition to learning
subject matter, students must also be aware of organizing and sequencing the
information to be commugicated. The results of media education cap often be -
shared with other groups of students thus increasing the resources a teacher can
- draw upon-for instruction. In addition, the study of media itself can make students
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"~ “(ountdown — 5, 4, 3, 2, 1, O. K you're on.”
‘- C: "Today the Early Bird news has in its studio Mr. “Soot A. Stoker, Presndem
' ' of the U. S. Smog Corp.”
S:  “Hello, Son.” |
C: “Hello, Mr. Steker.. We of the EBN have noted that you are “one of the richest
. men in the U. S. and that yours is the largest fortune in this country.”
S: “Yes, that I #am and I earned every dirty cent of my fllthy $7 blnlon'"
~C: “$7 billion?”
S:  “Quite so, I just bought them Rockefellers , .
C: “You mean their business?” _ ‘ ’ h
S:* "No, I mean them!” ' ) S ¢
C: “Well, anyway back to business eoncerns. Do you reallze that your factorles
are badly polluting our environment?” - s 7
S: “Let those bird-brained Eco-Freaks.go to —
~ .~ _  C: "Don't you know that smog hurts people"” ' -
S: “So what's a few lungs, lose one, you still have another
C:- "Sooty, the smog from your factories has killed every tree within 100 miles.
What do you plan on doing about this?”
S: “Nuts, to the trees! Who needs the trees except a fe sqmrrels, .- .
(':  “Mr. Stoker, trees give off oxygen and when you kllIvZa tree, you re hurtmg
+  yourself.”
{Smoke starts pouring in)
S “W hat’s this?"
C: “It's your smog, Sooty!"” »
S: “Get a tree in ere!”
(:- "It won't help! It's too late!”
(Both start gagging and fall to
the floor) — Script written by
Bellows Falls students.
The programmer cues up the crédlts and
'\v}n % nice of the announcer begins; “This is™
WBFTU', Channel 7, broadcasting from Bellows
Falls Union ngh School. Commg up next is
- - school news: .
Each day of the school week and ' -
* _ even.during the past'summer, the students at Bellows Falls Union ngh School
.broadcast informatlon about the school, community educational programs and

“student produced programming to over 1500 homes in the towns of Bellows Falls,
and Westmmster Vermont an Walpole, New Hampshire. The School Community
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Television project is bridging the gap between the school and the communities 5
that it serves and at the same time providing valuable educational experiences .
for students. : o ) 5
Using the teclinology of community antenna television, an “upstream”
cable was installed in Bellows Falls Union High School through the cooperatior
of the Warner Cable Company and the Vermont Department of Education. This
direct hook-up allows the School Community Television prpject to broadcast
throughout the day. During the morning and again in the evening, programs
-originating at the’high school are aired. Local news, sports and weather programs
are broadcast at 11:00 A.M,, 1:00-and 3:00 P.M. as we‘])l. When no live ‘or pre-
recorded programming is scheduled, the channel is used for advertising. Students .,
and teachers involved in the project have solicited advertising from area
merchants. Individual advertisers i e community pay a fee of .five dollars per
"week to have their businesses,ad¥ertised on the screen for what amounts to a
total of fifty-five (35) minutes a day. Income generated from the advertising is
- . used to support the continuing operatien of ‘the station. - : - -
) . The resources of the community contribute far more than dollars to the
~ station. Many interviews with local residents and programs concerning local
history have been produced by students. School Community Television courses
~ taught by Jack Hilfiard. Coordinator of the Educational Media Department and
John McAuliffe, Coordinator of the English Department, offer students many
opportunities for using the community as a learning resource, Programs focusing \
~on community events, and news, as well as the schegl community relationship,
the school budget for example, have given students practical exposure to the
issues which aﬁ‘ect the members of their community. - - . :
" Behind the screen of a television set is a complex network of people and
“equipment. All must perform specific jobs and cooperate in their worE,‘ in order to
broadcast a program. Researching, writing, lighting, camera work and acting are* - *
\among the many skills that go into a televigion production. Students taking part in -
the School Community Television project receive training and practice in each of
these fields. Their course work is divided into script writing and T.V. produgtion.
Through each course, the students are developing skills which they must apply in
- a real work situation. The results of their efforts are immediately visible to )
themselves ind others.\Through the medium of television, the students at Bellows
Falls Union High School are gdining practical and academic skills: They. are
getting immediate feedback on the quality of-their work. They are providing
service to their communittes. The S?:T]ool Comimunity Television project:-is a
working demonstration of the way that today's technology is educating 29
tomorrow!s-citizens. : : -
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" degree of the handicap, ag

N
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specnal educatlon

, cognitive'or a combinatl;yn.
gm-most of the public. State add
stered” the handicapped.

kind of handlcap — med al, I-u
recently this fact may hlifye Dy®
private institutions offe
Unless one knew a hartdi€ape Plative, the occasional
sight of a person using appagp gpting visible -
diffepences may have been giuse for a curpus or
embarrassed {ance Fortughtely this situ@tion is
Jurt decisions 4l over our
eld the rightglof persons wit speclal
use of, all pub

dnd have up
needs to have access to, a
buildings, the right to an g

the right.towo
coupled with needed med@al care and traing
make this possible. In ¥eMpont, the Genera
Assembly has passed m ay of bills to makg
these rights become a reality.

The Vocationally Oriented School Planning
project has'developed-a model of sorts to assist
students with special needs, parents and school
personnel to make full use of existing school resources
in.preparation for the after school years — post-
secondary trdining, sustained life interests, recreation,
work or a combination. Coordinated by Emlly Sheldon,
well-known in the Tield of spécial education, a committee,
unique because of its diversity within and outside of the
fxelé of education, designed a series of “systems"” that would -
help all school personnel adapt existing programs toinclude
the handicapped. - -

30 Presently being field tested in several Vermont schools, these “systems"” will
be used;

revised as €xperience shows the need, and eventually distributed State

o
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wMgether with a uggested implefnent§tion sequbnct based Jbon this year’s

experience. ' ~ A " .

, - Five systems’are to be influded¥n.one man led “Vocational Planping
- for the Handicapped.” For the approximage one-third of Vermont schools with a

K-12 curriculum in Career Education, the he are suggested modifications so students

with special needs may participate togethey with classmates. For the profoundly

multiply hapdicapped, who baffle and some fimes frighten school personnel, there

are many feasible activities in areas commonito all schools. An Observable School

Skills form has.been organized to help teacheRs focus on abilitiés rather than on
disabilities. Such a form is to be up-dated yearly both as anaid in continuous

planning and to show if there is a cha’n?e in thek\iLls inventory. A process for
starting realistic career exploration is i

ully deschjbed-so courses and experiences,
related to that career direction, will be utilized béfore the end of public school to
insure that post-secondary planning has some souRd direction. A “How To" section
on student educational planning, with an example 0§ a full staffing, together with
a listing of resoiirces, completes the manual. N

The other manual, “Building Needs for the Hijndicapped,” describes building
needs for every type of handicap so schools and otherbuildings may be entered and
used by all of our citizens including the “one in ten.” This has already been distri:

- buted in its final form to schools, health agencies, archi ects, teacher training
colleges, etc. Its use is being included in this year's testi g, and practical sugges-
tions regarding its yse will %evincluded in the project’s sug gestegimplementation
‘sequence. -

All'materials are being tested in Rutland City during the school year
1975-76, and separate “systems” in other areas including Brattleboro, Springfield,

- Perkinsville and throughout the Windsor Southwest school district. The K-12
format was chosen because handicaps can distort or limit.the many living experi-
ences, starting almost at birth, which gradually prepare anyone for the after school
years. During the 1976-77 school year these materials will be available to all school

o

systni$ in Vermont with unlimited duglication rights s0°'schools mdy make
. materials available to all who may need them. g S 31
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‘it B Ry / -Bobbie is different from most children. #ven d
8

\

Q‘h’aﬁ: was wrong. He didn't seem to respond to/#uddlin

*»eyeanjas an nfant. He would become preoccupiph
- .-alWays avelded eye contact with people. Whenpgther c
w " " begimning tg talk he merely squealed or shriekyd wild
' but-jnst as. often showed some response to th#’sounds/# his e
< little habits déveloped, i.e. repetitious, rituslistic fingat/motions.
- many ‘gther wayg Bobbie looked and seqme normalz‘* Vi
. /Bobbie is ®utistic. W hile som /ﬁﬂginal theoras on the ¢ A
" blatned epld, rejectitig parents for 4#1§ condition, msny parents@ autds A
_see warm and caring.“TheourFent thinking leatis'toward seekiig nejrolog
and biochemical causes. Medical research on agtism is still limited an 0{3 ncett
© . .. Educatiopally, autistic children suffg#-more than most hagdjcapged
¢hildren. Because gn-autistic child is;al@f "and shows little socia] hayio
most retarded childrenkhe often ng#ds one-to-one attention and is'giffi
manage in a group. The woFd-&utistic means to be absorbed in oné}
world, unable to respond or communicate with others. The Group
A!;tivitie!s School Program (GRASP) at the ’
Waterbury State Hospital isigeared to teaching
autistic children how to communicate and
. intégact with others, as well as teaching babic
' educationil skills. Because of the individual
attention that autistic children need, the
: program-provides a teacher and an aide to
¢  supplement the regular teaching staff.at the
i Eldred School in the Waterbury State '
Hlospital. Working one-to-one or in small
groups, GRASPsstaff help children develo
their verbal communication skills, motor. skills,
and socialization abilities. Special attention is ¢
given to the children’s behavior. Seemingly ‘ . 5
simple behavior such as sitting quietly is an achievement for many autistic
children. Organizing their school area into “stations,” the staff works with children
in the development of specific skills. Learning to eat at a restaurant is-one
; example of the socialization skills taught at the stations. This activity progresses
.. throigh successive stations until a child actually goes to a restaurant for a meal. ’
_ Using the medium of videotape, project staff have recorded the progress
~ of students in the program. The vide6tapes have been used by staff to observe the
children's behavior and the way that the teachers work with the children. Video-
tapes are also useful in sharing with parents the program’s effects on children
. whilg helping parents develop skills to work with the children when they are at
home. With the movéement in Vermont to reduce the population oFState institu-
"~ tions, project GRASP is providing essential treatment to a group of children who
. 32 may someday be able to respond and participate in the world that lies beyond
their own fantasies. ~ ’ '
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~ Piping h#t bread CW
requires precisiony making'chinge and

- activities involves $he dg¥elopment of glgi d '
. competency and ecpnont usefulnesg®For the trainable @entally retard®
-~ realization of these ‘gpals -makeg¥he difference betwedn an active ang
a life of sympathetic capdescensipn. The Career Educatiof — Vo ey ,
Activity Training Center at th#Catamount School in Benni g is, providing eight
young adults between the giges of sixteen and twenty-#melwith the type of training
which v{ill enable them,ﬁj’achieve a greater ampuyingl independence in their”
adult.life. i ‘ - L o
Building upon the academic and gRlf#a®e skills that these trainable young
- adults have mastéred in the earlier yjond heir educa- : ' -
tien, the Vocational Training C@égr rovides a
comprehensi\_x;e program toprepate them-for employ- .
- ment opxoﬂ nities that{exlst In their local community.
Ovid D'Alessandro,, who'teaches in the project, provides
an activity eentered experience for dach of the young
adults enrolled ¥ the Training Center. Beginning with the
planning of activities, each student is expected to o
share in the responsibility for his or _
her program. Ovid gives the young ®
adults plenty of room for trial and \ .
error in their learning experi- i
ences. The classroom becomes a
laboratox’g in which studenti]s »
learn tasks which they might "
perform in a work setting. \
Woodworking, arts and crafts,
baking, cooking, and sewing are among g
skills that students develop through activities ¥
in the Center. ~ ‘ - .
Coordinating with teachers at the Catamount Schaol, Ovid has arranged a
child care training program for the young women in the Center.-These students
are assigned to work in the kindergarten classes at Catamount School. Ovid and
the participating kindergarten teachers keep in close communjcation to miintain a
record of the students’ progress. Exposure to employment opportunitiesisan -
important part of the program. Every week the class tours shops and factories in
the Bennington area. These field trips serve two purposes. In addition to the
benefit that the students gain from observing various'work situations, the tours
help to dispel prejudices that often bar the handicapped from full participation in
the world of work. The Career Education — Vocational Work Activity Training
Center’provides young mentally retarded adults with a transition from a class-
room to the community. Like other programs in the field of special education, the
Center allows the town of Bennington and its surrounding communities to provide
the necessary services to individuals who might otherwise be forced to reside in
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“State institutions. N | :
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“special education

- driver: edugatmn
for the handi

Wheels and automobil
hat most of u

@ s simpl
: snxtem]ym ﬂmid
: tlheiﬁ&h t a,rlg, It ¢ow

, they have beconte s
iln for ranted Pas‘

rlver s test, the §
is a symbol for
-#d-of course the -
dessary tool for
s that we have,

e ansportatlon that tRbe without a cagff

/is considered a major hil QeRtn seeking emgloyment housifgnd ma 5
‘the necessities of our |4s To those who know the real meaning o

ate moblhty is but another obstacle that they must over-
come in their attemptgto enjoy the privileges and responsibilities of. our soclety
Driver Educgfion for the Handicapped is
#l¢ awareness regarding the
( hassMndicapped individuals
encountar #Nen they wish to obtain
dnvmg’prnvnleges ‘At the same
time, the project is preparing
driving instructors and handi- -
capped individuals for actual
road experiences. The project
has coordinated a number. of
services and organizatiens con-
- cerned ‘with the handicapped and with
driver education. A task force of concerned pro- ‘
fessionals from the fields of medicine, education, government and’handlcapped
- drivers as well, has been organized to research information and work with the
many organizations that are involved with the project.
- Researching the laws of every state, it was the discovery of the Driver -
34 Educatnon task force that only thirteen (13) states have even a semblance of state-

. S .
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¥id# programs for drivers wikh, special needs. In Vermont, there are no laws or
¢gulntions which set fort precific procedures for screening or training potential
Jtivérs with handicaps. ' ‘
%4 Through the effo f the project, two sites for screening handicapped
drivers.have been estab}ﬁh‘éd; Located at the Department of Rehabilitation
Medicing of DeGoesbriggd Hospital in Burlington and the Vermont Achievement *
Center ircRublapd;the“screening sites examine persons with severe handicaps to
" determine theélrphysical abilities to perform driving funetions, and to learn if car _
modifications and/or adaptive equipment may be necessary. Over the two year life ,
of the program, nineteen (19) driver training instruetors from public schools and ¢
private firms located in every section of Vermong have received trdining in order
to teach handicapped students. In Rutland, a car equipped with modifications for
handicapped drivers has been loaned by Smith Buick for additional driver
screening and training. A driving simulator is stationed at the Essex Junction'
Education Center, which also measures a-handicapped person’s ability to manipu-
late the equipment and devices that are necessary in the operation of a motor®
- vehicle. Approximately thirty handicapped persons have made use of the physical.
and driver screening services that the project has coordinated. S
~  In addition to coordinating direct services for the handicapped, the Driver
. Training Task Force has surveyed the safety and adequacy of the adaptive equip-
ment for handicapped drivers. Some of the best designed equipment purchased by-
the project is available on a loan basis from the Vermont Achievement Center.in
Rutland. Information regarding selection and installation of addptive equipment’is
also available. In order to insure that an adequate program of Driver Training for
the Handicapped will be continued in Vermont, the task force is developing
suggested changes in motor vehicle regulations for handicapped drivers. Finally, a
~brochure will spell out to anyone what is available in Vermont to potential drivers.
with handicaps. A program of specific procedures will soon enable qualified handi-
capped persons in Vermont te exercise the rights and responsibilities of the road, -
removing another barrier to self-sufficiency for persons with special needs.

.~
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, The closé relationship between a community and its schools is a long

standing tradition in Vermont. The rural schools, one room school houses, were

the hallmark of Vermont education. Since they served a society that was pre-
domdnantly agricultural, the schools conformed to the needs and resources of the
community. School teachers “boarded out” with the families who sent their

children to the' district schodls. Local taxes that supported schools were partially .
fulfilled. by day labor or the donation of néeded materials. Many of the rural |
schools were built by the families whose children attended them. :

It was not uncommon, however, for schools to be in session less than -
twenty weeks during the year. Until the 1920’s public high schools were almost
unknown. A student desiring a~high school education usually attended a private
- “seminary, requiring the payment of a tuition fee. The children, like.their grand-

arents, who often lived under the same roof, were needed o earn-the family
ivelihood. These traditions and economic conditfens prodiced an educational
-system that for all its limitations had strong bonds between the home and the-
-schools. Community education-is an effort supported by the Vermont Department
. of Education to find new ways of uniting the schools and the communities that -
they serve, in a time of changing economic and social traditions, o
! The Community Education Program.sponsored by the Vermont Depart-
ment of Education began in 1973. Seventeen different proposals were received
- from school districts wishing to participate in the program. Five proposals were
selected for funding during the first year of the program, and four projects have
continued with.Federal assistance.~The projects are as diverse as the communities
they represent. Yet, each Community Edygcation Program has some common
elements. In all the programs-a’ person has been employed. Knowfi as Cdmmunity
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Education Bgéntiars | d gol SFPm@als do nfft h¥RKthe o\
‘opportunity t¥ spend tinté in khe schools, it is important tR?t=siy gain infge ‘om' |
‘about the present school program. Community Education Agents spend n) -@1; N
their time communicating with parents and community members about the \, ,'fﬁ‘
programs and problems happening within the school.. They also help communitigyy =¢
question and discuss what constitutes a desirable school program. What are the
aspirations of parents for their children and of the children themselves?

Recognizing that there very well may be différences between the presen..
school programs and the aspirations of the community, it is a concern of each 'CF.A
(Community Education Agent) to assist the school and community in determining
where those differences lie. What are the real needs of the community and its
schools? Finally, each Agent hopes to create a process-which will allow the school
and community to join together, to take an inventory of its resources, and to
decide how those resources can be best applied to meet the needs that have been
identified. On top of it all, it is the CEA’s job to accomplish these goals in a
manner which does not make the Agent a permanent part of the school system.
Simply put, it is the Agent’s job to work him or herself out of a job. RN

The, Community Education Agent Program has been in operation for two
years. There have been frustrations, tailures, as well as success. lit is too early to.
judge whether or not the work of a Communjty Education Agent will have a =
lasting effeet on the schools and communities involved in the program. Some of
the early results of the programs, however, do have implications for all Vermont 37
school systems. . . ) : ' ‘
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commumty educatlon

rutland to

\ . . . »
N Looking into the hlstory of Verm t 0 A
Communities such as Proctor and West Hiitlang heir liveﬁhood ‘by.
carving from stone mountains the marblg L 3 America’'s
- N cities. As the demand for this raw mate Jal dimigishasioci conomic .
. changes occurred within_these communifes. Rut T me. largely
farms and forests, is now a subyrban cg@nmunity supporting its own® hool system _
and many other municipal services. Th@appearance of change is cagiito detect v
than are the social and economic condiffons’ that accompangyg ’_" gserving
the values which can endure change ; Plllenges
that the'future presents is the: long'r ¥ fAgent.
' “ Bette Walsh, who works in "
Rutland Town sees her job as one
. alternatives to thé future of educa
M the Rutland Central Supervisory. Uj
‘ taught Bette that her first task wa
would be working. Letting it be k
projects and becoming involved injkhe
gamed her the credibility that sh& e |
- < Realizing that communication is §
. has helped the schools with which she wg
with their communities. I t Rutland!
community cable television st\z%lon to mf

of change

. Commumty~Educa
of Proctor, West R

"ay coRy
n these communities. Coming to

thly. radio interviews with studenf
Durmg these discussions the

news. Bett s'also started a keries of m$
angd faculty trom ‘the three towns she serv

oL pv grams that §
chools

open housd
hs organized
with teR of teachers
and § |

A point
. progrg
teachel together
* curricuam offered
B .
> F€n com-
‘municatidg foal. By .provid-
ing accurdiie jndegifation, 4 new under-
. . standing JgB€en the school and . |
community is beginning to ¢ ge. The many gbs that nmidke up our schools -
and communities must regdffe their commongerests. Exploring ways in which
they can work ‘togethergfirents, adminisjg#bors, school board members, teachers
and ‘students can bringfbout the changg® which they de51re in order to create an ,
e efficient and effectivgfSchool communj#¥ relatlonshlp : ‘
o o

-
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community education

bellows falls

L3

-~

l

4 ergone a change that
ﬁ hool systg Bt ten years. In 1971
QD! openedy student population of

; §) ) s tfroughout the district.

' i sometimes one room

bne roof for their high

Or the riff@to Bellows Falls,
AQRLf it they leave ) -

"The Windham Northea pervisory
is characteristic of many Vernyg
the Bellows.Falls Union Higf
over 600 students coming
Children . who had spent thé ;
schools, or larger middle schools "L

~'school education. As they climb on' th
the students not only léave behind
their communijties as well.

. While the advantages of

bgether under,
school buses
aller elementar;

~

, 2. union high scholil Mg Yne of the main
disadvantages is the estrangemefft that often occurffamong™ge@ilion high school
and the communitiés that are sgfved by it. Since tJF school se®es several
conmimunities, no one town comffletely supports it. & he lack of ownership opens the '

~door to community apathy toffards the school. Effel Lanson, the Community ‘
Education Agent for the Wgfdham Northeast S ervisory Union, spends much of
her time engaging commyfffty members and schiol personnel in an ongéing
dialogue about the schoglf.-Ethel has organizedfan advisory'committee that helps
her identify local issuegfof concern regarding gle Union High School and the local
elementary schools. e has enlisted the actigf support of school principals and
teachers to reach ouf#to community groups. Fsing the cable television faeilities at -
Bellows, Falls: Uniqf#High School, Etﬁel hasffaken part in ' o
programs to bringfSchool news and other nflitters of
interest before ge community. Insuring thlt there is .
broad coveraggBf school news in the locajmedia, Ethel .
regularly subgits information about schof happenings to
the’papers.. #fe also-writes a weekly coldnn “What About
Schools?” wigh answers parents’ questfns about school

policy matters DT paeral questions thalparents may

ShaEehout then@hTgn's schooling. .

e * : Wy teacher iflthe Windham
Northeast Superviiigy as well’known by
adfly teachers.and adTigy nFhe district. Since :
becoming-a Commurity EdWyiopf Aent she has been
prrhBbaeRoth administrators Mg teachers, facilitating

e [low 0T "Miimation among sch®§s and between

. groups. The procé®pfcommunity eMiggtion is based on
_the sharing of informa7!®igghe CEA ca cate an.

"awareness among school pe nel and co ity
members of the importance of 1TNignation exclpgge.
Acting as a facilitator the Commun™gEducation Wgent o :
can.see to it that channels of commun;™ggn are estMalished. The proof of the
process rests with the willingness of the sSigls and tMigeommunities that they
serve to use the channels of communication 2 he inforfygtion to create, -
programs which best serve their interests. A '
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Taq some, Verrfont's largest city seems offgy a bigger vérsion ofgthe small
towns and villages}whjch pop%’ate the mountainsi@nd valleys of our Stpte. Yet the
City of Burlington hasfmany c ristics that are common to urban‘areas
throughout the dountr¥. Public transportation, urban renewal and ward politics
are al% familiar ‘issues to tﬁe residents of Burlington. While the schools and other’
municipal services are opérated-on a city ‘wide basjs, the real community life of

“Burlington is often found at. the ward level. Burlington’s North End elects

-~

representatives to the school board and City Councilwbut has maintained its own

community identity. U : ‘ ' :
Including three elementary schools, Thayer, Flynn and Smith, and one

junior high school, Hunt, the North End supports a total student enrollment of

. two thousand ﬁupils. Barbara Leitenberg, a Community Education Agent, has -

been helping the staff of the four schools maintain a close relationship with the
families that live in Burlington’s North End.oBarbara has organized newsletters for
each school which are published monthly through the cooperative effort of the
school staff'and parent volunteers. She has obtained tjme on radio and television
to disc¢uss topics of public concern such as “Discipline™ and “Are we teaching the -
- basics?” At Thayer School Barbara has been working with
the school staff and parents assisting theni with the
publication of a parent’s haibook. The handbook to be
“updafed annually will contain the names.of teachers and
_students, a guide to the curriculum, 4 description'of . ’
special pfograms, and school policy.
, ey A-North End resident herself and an editor of a
44: neighborhood b¥monthly newspaper, Barbara knows the
- importance of public opinion. Like other CEA’s, Barbara
" Irag surveyed community attitudes towards the schools.
< Krnowing the needs and attitudes of the community

L

- of the school and -community. Acting

as a clearinghouse for information the

Community Education Agent is able to
respond directly to citizen groups

interested in community or educational issues. She also provides a referral service

&
L4

i

for both the community and schools, linking persons who have questions about
¢ducational issues tg a person who can answer those questions. Like a switch-
board operator, the job of the CEA is to make a connection between the

40 community and school, 4 connection that, will create a stronger school program -

and increased community.involvement in the schools.
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will enable Barbara to coordinate the.resources
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influence require§ a substantial coj
‘. strates a desire for meaningful Pa Ricipation i : ﬁrogram, “offered by the
- - schools. Under the-leadership of fiperintendent Jo n O'Brien, CEA Mike Samson,

e

.the memberg-of the school boardstand. the staff of the Twinfield and* Cabot school .
“ districts hav beenAencou;‘.aiirjglcbmlﬁunity involvement in. school .programming -
‘ ?nd.seéking~out ways.that th or "

: e school can bett# serve the community ag well: .
g This, philosophy of communityeducation . 314 - .
is based -on the identificatign-of interest groups
within the community. M'a_nﬁ organizations such -

- ag/senior citizens, youth clubs, social agencies,
and.corfimunity betterment grogps often have ..

. comiﬁmygposes that are u‘nkﬁ‘ynfo ‘each other..

**_'Mike Samison is in-constant touch with such '

" ‘groups cfeating opportunities for members of o
these groups to.communicate with. each other,sThe ;

communication often results. in two groups J'Q‘l( ing )
forces in support of specific programs or com- .
munity activities. For example, a hot meals ‘program for senior citizens through™
the Cabot schools has.also.resulted in the involvement of se lor citizens. in 'séEool',
clagses, relating the lore of local history to-students. An a,dul}; ‘education program
_established 1n Cabot allowed Mary St. John; a 78 year old citizen,.to receive her
. * high school diploha. An extensive ‘sumrger program- has_been in-operation in: the
- Washington-Northeast District for the past two years. The surnmer program
"~ combines the intéfests-of the comniunit Técreation.committees and the teachers

*-and administrators of the schools. The summes-program provides recreational and °

- sducational experiences for students.and -enables teachers to;d’evelgg,pe%bu;‘ricu-

. Mum ideas which they can use during’the regular school year, e am

: For Mike Samson-and the staff of the Twinfield atid-Cabot school. districts,

" community education means rémoving the barriérs between;th chools and the

;- community. By demonstrating the cominon interests that' varidus groups share,

"+ more value is gained from. ea¢h. project that is undertaken. ‘Gemmunity eduecation

. certainly does not solve all community or- school problems. It does suggest possible
ways in which the resources of both theyrommunity and sch¥is ¢an be joined, >

. -deriving greatest benefits for stﬁdgntsﬂand‘-_ﬁhé adult ¢ommunity that supports .. 41 .-
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community education

‘marshfield -

v

nt: virtues,
ect those c
trong commfinjty

nity. It als6 demon:
strates a desire for meaningful patiCipation in the rograms offered by the :
Schools. Under the leadership ,oF perintendent Joﬁn‘g'Brien, CEA Mike Samson,
the members of the scheol boardstand the staff-of the Twinfield and Cabot school
districts have been encouraging community ipvolvement in school programming
and seeking out ways that the school can better serve the commuynity as well. .

. "

. This philosophy. of community education
. is based on tﬁe identification of,interest groups
within the community. Man organizations such
as senior citizens, youth clugs; social agencies,
and community betterment groups often have- " - :
common purposes that are unknown to each other.
Mike Samson'is in constant touch with such
groups creating opportunities for members of .
these groups to communicate with each other, The
- communication often results in two groups jeining
forces in support-of specific programs or com- * \ R -
‘munity activities, For example, a hot meals program, for senior citizens through
~the Cahot schools has also resultediméshe involvement of senior citizens in scﬁool .
* clas¥es, relating the lore of local history to students. An adelt, education program
-established in Cabot allowed Mary St* John, a 78 year old citizen, toreceive her
high school diploma. An extensive summer program has been in operation in the
Washington Northeast District for the past two years. The summer program
combines the interests of the community recreation committees and the teachers
and administrators of the schools. The summer program provides recreafional and . -
educational experiences for students and enables teachers to develop;ne:xg?’curricﬁ- )
lum ideas which they can use during the regular school year. " - e -
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‘ For Mike Samson and the staff of the Twinfield and Cabot school districts,
“community education means rémoving the barriers between the schools and the -
community, By demonstrating the common interests that various groups share,
more value is gained from each project that is undertaken. Community education
certainly ddes not solve all community or school problemis. It does suggest ‘possible-
ways in which the resources of both the community and‘schools can be joined,
deriving greatest benefits for students and the adult community that supports 41 -
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. In zﬁition %oviding funds to local schools for the development of new

solutions to educational problems, the Division of Federal Programs
administers other sources of financial aid and services for schools. Each of
these programs offers the schools assistance for specific purposes that

. .
s . . . o
. . .
< P
i
|
\
\

have beer authorized by Congressional legislation.
.o Title I of the Elementary and Secondary Educa-
tional Act of 1965 supplies formula grants and
competitive grants to schiools with concentrations of
children from low income families, to improve basic
skills programs for students who are performing
. . .one or more years below expected grade levels.

‘ Title IV of the Elementary and Secondary - |
-Education Act of 1965 is the funding source of al{the
programs described in this guide. In addition, this

art of the E.S.E.A. legislation awirds formula grants.
or school libraries, guidance grograms and for the purchase
of instructjonal equipment and materials. : : .
Through these major funding channels, the Division of Federal Programs

offers Vermont schools a variety of services. .

_ The Annual Federal Programs.Conference — an event that brings
teachers, administrators, and parents together for information sharing, fearning ,
about new programs and discovering resources which can:be used in their schools.
Contact — Dr._Leon Bruno, Director, Division of Federal Programs, Department
of Education, Moatpelier, Vermont 05602._° '

42 . The Mini-Grant Program — enables individual teachers, students or
.comminity members to apply for a small grant; up to fifteen hundred dollars, to.
. . . 3 . .
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lassraotn f)itojecgf Contacy— Patricia Townsend, Federal Programs
on

6i‘dinato\r'“\pr Rgnald, in; ield Consultdnt,.Vermont Department of

ooms. Contact — John Wincuinas,
ral Programs, Vermont Department of

R
Montpelier, Vertront #5602, - Lo
“Resource )f‘g{d)d Pro Irovides free workshops for teachers who
W Repgans in |

2N

iy

g' ] enlox k- a testing program which helps
réadifig teachers measure studapt prodiees $hd provides teachers with specific .
information about the reading €kij#% tdent has or has not mastered. Contact
— Gerard Asselin, Title I Cgord; (D1 gion of Federal Programs, Vermont
Department of Education, #op¥eli Yatohont 05602. o
The Vermont State Fseilitétor Center — operating out-of a local school
- district, provides assistance to other local schools that wish to “adopt” a program
that has been already developed and fested by another school. Contact — Joseph
O’'Brien; Bennington Rutland Supervisory-Union, Manchester Center, Vermont
05255. - . : . ‘ : SR
. The Federal Papers — a resource bulletin which provides its readers with
timely information about programs and resources that are available through the
Vermont Department of E?ducation.and other agencies and institutions that serve
~ the schools. Coritact — John Wincuinas, Dissemination S ecialist, Division of
Federal Programs, Vermont Depirtment of Education, Montpelier, Vermont “
05602. , - C °
The Federal Programs Seminar —. a college level course in grant writing,

1grogram planning, and federal legislation instructed by the staff of the Division of

a3

ederal Programs. Contact — Dr. Leon Bruno, Division of Federal Programs,
- Vermont Department of Education, Mohtpelier, Vermont 05602.
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